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JUTINN

Emerging teachers—emerging identities: trust and accountability in

the construction of newly qualified teachers in Norway, Germany,

and England.
Authors:

Czerniawski, Gerryl, g.czerniawski@uel.ac.uk

Source:

European Journal of Teacher Education; Nov2011, Vol. 34 Issue 4,

p431-447, 17p

Document Type:

Article

Subjects:

Educational accountability
Beginning teachers
Education & globalization
Social democracy

Norway

Germany

England

Author Supplied Keywords:

beginning teachers
education systems

teacher identities
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trust and accountability

Abstract:

Within the context of globalisation, this article problematises some of
the literature on teachers’ professional identities in which a
convergence and homogenisation of the profession is implied. It
achieves this by focusing on the early experiences of 32 newly
gualified teachers in Norway, Germany, and England. The article
explores conceptions of identity, deployed for this research, relating
these to high- and low-trust forms of trust and accountability in
teaching. Aspects of similarity and difference between the three
education systems are then used to focus on generic as well as

culturally specific issues raised by some of the interview extracts.

11.

Novice teachers' perspectives on mentoring: The case of the
Estonian induction year

Authors:

Lofstrom, Erikal erika.lofstrom@helsinki.fi

Eisenschmidt, Eve2

Source:

Teaching & Teacher Education. Jul2009, Vol. 25 Issue 5, p681-689. 9p.
Document Type:

Article

Subject Terms:

*SUPERVISION of beginning teachers

*ESTONIANS -- United States

*MENTORING

*TEACHER education

*EDUCATIONAL leadership

Geographic Terms:
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UNITED States

Author-Supplied Keywords:

Estonian teacher education

Mentoring

Novice teacher

Professional development

Teacher induction

Abstract:

Abstract: This study explores Estonian novice teachers" perspectives
on relationships with mentors and experiences of mentoring and
mentors" tasks during their first year of teaching. The induction year
with mentoring as one of the support structures was introduced into
Estonian teacher education a few years ago. Experiences indicate that
this is a valuable support, but there are areas of mentoring that need to
be developed. The data are based on thematic interviews with sixteen
novice teachers in the second half of their first year of teaching, i.e. the
induction year. A content analysis revealed that the novice teachers
experienced support for personal development and professional
knowledge development, feedback, collegiality, reciprocity of the
relationship, mentor availability and mutual trust as components of the
mentor—-mentee relationship. The study identified undeveloped potential
in mentoring related to three main areas: 1) facilitation of reflection, 2)
mentor training, and 3) integration of mentoring into the school
community as a whole. The last area also includes matters pertaining
to socialization and school leadership.

12.

Leading Through Dialogue: Reflections on a Yearlong Mentoring
Program in English Education.

Authors:
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Chisholm, James S.1, james.chisholm@louisville.edu

McPherson, Linda2, mcpherson.linda@comcast.net

Source:

English in Texas; Spring/Summer2014, Vol. 44 Issue 1, p74-78, 5p
Document Type:

Article

Subjects:

Mentoring in education

Student teachers

Beginning teachers

English language education

Language arts

Teaching

Author Supplied Keywords:

mentoring

preservice teachers

technology

Abstract:

Although much deserved attention has been paid recently to the
mentoring and development of beginning English and language arts
(ELA) teachers in middle and secondary school settings, we know
relatively little about effective approaches to mentoring beginning
English teacher educators. As a community of professionals dedicated
to the teaching and learning of English, language arts, and literacy
studies, the mentoring and professional development of English
teacher educators occupies an important place in our field; yet, it is an
area that has been severely underrepresented in research and
suggestions for best practice. Toward that end, we describe how the
nature of our extended participation in a professional mentoring

program for beginning English education faculty members led to

10
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dialogic exchanges in which participants posed questions and
developed useful approaches to addressing those questions about ELA
instruction. Our review of our online dialogue revealed the need to
begin a conversation about the important role that mentors play in
leading the development of ELA teachers/teacher educators within our
community of education professionals and reminded us that dialogue
and trust with a colleague can lead to innovative approaches to
guestions about being and becoming an ELA teacher/teacher educator.
13.

Reconceptualizing Professional Communities for Preservice Urban
Teachers

Skerrett, AllisonAuthor InformationView Profile; Williamson, Thea. The
Urban Review; Dordrecht Vol. 47, Iss. 4, (Nov 2015): 579-600.
Abstract

This paper explores how a preservice teacher defined, experienced,
and transacted with multiple professional communities in becoming a
social justice-minded urban English teacher. It extends research on
urban teachers and professional communities by arguing that
professional community in relation to urban teachers must be informed
by sociopolitical understandings of community. The paper undertakes
such retheorizing of professional community by drawing upon and
combining Wenger's (Communities of practice: learning, meaning, and
identity, Cambridge University Press, New York, 1998 ) work on
communities of practice and Collins' (Am Sociol Rev 75:7-30, 2010 )
conceptualization of community as sociopolitical terrain. Applying this
reconceptualized notion of professional community, the paper
describes and analyzes how the preservice teacher became
increasingly adept at critically analyzing and engaging, creating and
transforming, his professional communities to achieve greater justice in

urban education.

11
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14.

Mentoring Preservice Teachers in a Community of Practice
Summer Literacy Camp: Master's Students' Challenges,
Achievements, and Professional Development

Richards, Janet C. The Qualitative Report; Fort Lauderdale Vol. 15,
Iss. 2, (Mar 2010): 318-339.

Abstract

Few inquiries have investigated master's students in education as they
mentor preservice teachers. In this embedded case study | explored
the professional development of 15 master's students as they mentored
35 preservice teachers for eight weeks in a summer literacy camp.
Data sources were e-mail exchanges, written reports, and
transcriptions from focus groups and in-class conversations. | analyzed
the data through constant comparison methods and discovered that the
mentors were initially frustrated with their mentoring responsibilities
and had little empathy for the preservice teachers. By the end of the
camp, they recognized the benefits of mentoring and gained confidence
as mentors. Learning occurred for both the mentors and the preservice
teachers. Implications include the power of social participation in

authentic contexts.

15.

The Effects of Community-Based Service Learning on Preservice
Teachers' Beliefs about the Characteristics of Effective Science
Teachers of Diverse Students

Cone, NeporchaAuthor InformationView Profile. Journal of Science
Teacher Education Vol. 23, Iss. 8, (December 2012): 889-907.
Abstract

12
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The purpose of this study was to investigate the effects of community-
based service learning (CBSL) on preservice elementary teachers'
beliefs of the characteristics of effective science teachers of diverse
students. Using semi-structured interviews, data were collected from 74
preservice teachers enrolled in four sections of an elementary science
methods course over a semester. Findings suggest that preservice
teachers who participated in CBSL developed beliefs about the
characteristics of effective science teachers that are complimentary to
the descriptions of effective teachers of diverse students provided in

the literature.

16.

Developing a Professional Learning Community among Preservice
Teachers

Bond, NathanAuthor InformationView Profile. Current Issues in
Education Vol. 16, Iss. 2, (August 11, 2013): 16.

Abstract

This action research study examined the development of a professional
learning community (PLC) among 20 preservice secondary teachers as
they met regularly during a semester-long, field-based education
course to share artifacts of learning from their professional portfolios.
The PLC model described by Hord and Tobia (2012) served as a
framework for the implementation of this collaborative approach. The
findings indicated that some aspects of the preservice teachers' PLCs
worked well while others did not. The participants enjoyed meeting with
classmates, offering emotional support, and sharing their experiences
from the university course and cooperating teachers' classes. However,
they struggled with focusing attention on their high school students'
learning, selecting a PLC leader, managing their time, and offering
constructive feedback to other group members. The results suggest

13
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that the Hord and Tobia model of PLCs is useful and deserves further

consideration from teacher educators working with preservice teachers.

17.

A Learning Community for Pre-Service Elementary Teachers: A
Collaboration between Mathematics and Education

Beers, Donna Lee; Davidson, Ellen MayAuthor InformationView Profile.
PRIMUS Vol. 19, Iss. 6, (2009): 519-540.

Abstract/Details

References 46

Abstract

Translate Abstract

This article describes a collaboration between two faculty members,
one from mathematics and the other from education, to strengthen the
preparation of pre-service elementary school teachers for teaching
mathematics. The model used is a learning community which combines
a mathematics content course offered by the mathematics department,
with a mathematics teaching methods course taught by the education
department. This article details the design features of the learning
community and its rationale and administrative implementation. Course
materials and grading policy are discussed, as well as methods of
assessment and interpretation of assessment. Of special note, this
paper reports the benefits of the learning community as perceived by

students and faculty.

18.

Professional Learning Communities: Creating a Foundation for
Collaboration Skills in Pre-Service Teachers

Hoaglund, Amy E.; Birkenfeld, Karen; Box, Jean AnnAuthor
InformationView Profile. Education Vol. 134, Iss. 4, (2014): 521-528.

14
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Abstract

According to Richard DuFour (2004), "To create a professional learning
community, focus on learning rather than teaching, work collaboratively
and hold yourself accountable for results." Professional learning
communities provide the structure that must exist within a school in
order to become effective. However, to truly prepare pre-service
teachers to become effective collaborators, teacher education must
provide them with the support they need to develop these skills.
University faculty members in the undergraduate teacher education
program at Samford University recognize the ability to collaborate and
participate in collegial professional learning communities as critical
skills that all teachers in the 21st century must possess. Collegiality is
important for teachers and can be directly linked to effective
schools.(Glatthorn & Fox, 1996) Therefore, the basis for the skills
needed to function within a collegial professional learning community
must be developed through intentional, scaffolded experiences in an
effort to overcome teacher isolation that leads to the attrition of first
year teachers. It cannot be assumed, however, that beginning teachers
come prepared to take responsibility for their own professional growth.
Moreover, these crucial skills must be viewed as foundational, and
developed before teachers begin their practice. Professional learning
communities in undergraduate teacher education can provide the

fundamental bridge from candidate to professional practitioner.

19.

Preservice Teacher Institute: Developing a Model Learning
Community for Student Teachers

Kent, Andrea M.; Simpson, Jennifer L.. College Student Journal Vol.
43, Iss. 2, (June 2009): 695-704.

Abstract
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The Preservice Teacher Institute (PTI) is a budding learning community
designed to provide mentoring and support for senior elementary
education undergraduate candidates. This program is an effective
paradigm for mentoring and inducting new teachers into the profession.
PTl is a two-semester program. The first semester is restricted to
candidates who are enrolled in student teaching for elementary majors.
As traditional student teachers, these candidates engage in clinical
field experiences for five days each week, following the schedule of
their classroom teacher. PTI candidates and faculty members volunteer
for this non-credit seminar that meets for two hours on alternating
weeks during the student teaching semester. During the second
semester, the summer following the student teaching semester, the
candidates have the opportunity to enroll in a 3-hour graduate class
that is a follow-up to the seminars that are conducted during student
teaching. Candidates that elect to participate in PTI develop into a

learning community that bridges the gap between theory and practice.
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